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ABSTRACT

A national study of methods and materials used in
teaching reading by adult education teachers was conducted. The
purposes of the study were: to determine from ABE, GED, and ESL
teachers the most popular methceds, materials, and techniques
currently in use for reading instruction in adult education; to
determine the "goodness of fit" hetween the difficulty of the
materials in use and the reading levels of the students being taught;
to determine the reliability ratings of materials used for reading
instruction; to determine what kinds of supplementary materials are
used to augment direct reading instruction; to determine the
teachers' beliefs as to why it is important for adult students to
learn to read or toc read better; and to determine what books the
teachers believe every adult in their class should read. Responses
obtained from a questionnaire completed by 240 adult education
classroom teachers (176 of which were analyzable) in 43 states
provided the data for the study. Conclusions based on the results of
the data analysis are: (1) there is no suggestion in this study that
any single publisher or any particular material type used for adult
basic reading has control of even a minor proportion of the market;
{2) several factors suggest that the gquality of reading instruction
may be lower than optimum; and ({3) ABE teachers may not be motivating
their students to read. (DB)
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Introduction: Since 1966 increasing numbers of teachers of Adult Basic Education

classes have beeri involved in pre-service and in-service training programs funded

by U.S.0.E.. Thus far over 9,000 teachers have received training through this
effort. Experiences of teacher-trainers conducting training programs have indicated
an extremely wide range of background, sophistication, philosophy and expertise
amgng adult basic education teachers. This is particularly true in the area

of teaching reading. Althougn in most cases the new teacher in the Adult Basic
Education class brings no specific training or experience in the teaching of
reading, the adult students he is most Tikely to be teaching will have deficits

in their reading skills and must be taught something about reading in order to

be successful in their educational program.

A review of the research in the field did not yield much useful information
concerning the most popular methods and material used in teaching reading to
adults 1in the classroom. Such information is considered important for tesacher-
trainers to have because it would enable the trainers to adjust the focus of
_training pﬁaérams more precisely to-the level of sophistication of the teachers

receiving instruction in the teaching of reading.

It was for this reason that the broad based national study of methods and

materials used in teaéhfng reading by adult education teachers was conducted.

PURPOSES OF THE STUDY

The purposes of the Stﬁdy'WEFe;’
1. To determine from the responses of ABE, GED and ESL teachers the most
popular methods, matériaTs_and technidﬂes}chPEﬂtiy in use by teachers for reading

instruction in adult education classrooms.




2. To determine from the responses of teachers whether the materials
they report using for reading instruction are generally suitable for the
levels of reading of the students they are teaching; that is,to determine
the "goodness of fit" between theldifficu1ty of the materials in use and

the reading Tevels of the students b2ing taught.

3. To determine from the responses of teachers the reliability ratings
of materials they report using for reading instruction; in a sense,.an attempt

to assess quality of instructional material in use,

4. To determine from the responses of teachers what kinds of supplementary
materiais are in use to augment direct reading instruction; this would include

teacher-made materials and adaptations of materials of all types.

5. To determine the beliefs teachers report about why it is important

for their adult students to learn to read (or to learn to read better).

6. To determine from the responses of teachers the titles of books (if any)'

they believe every adult in their class should read.

METHOD

The technique'used'in.this study was an open-end questionnaire. Although
this caused difficulty in data anaTysiS; it did provide an "openness" which
gave an indication of the diversity in the field. Prior to administration the

survey was field tested in Kansas City and St. Louis,Missouri.
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The Sample - The population from which(this sample of respondents was drawn was

full and part-time teachers of ABE, GED and ESL classes, most of whom are dir-

ectly or indirectly under the jurisdiction o7 the State Director of Adult Education.
It was not possible to select a random sample from the ponulation indicated.
However, a representative sample éf the popuiation was selected as described

below.,

During the summer of 1970, anxAdu1t Basic Education Reading Institute
was held on the campus of the University of Missouri - Kansas City. Forty-
nine participants representing thirty-seven states attended the five-week
Institute. In January of 1971 a follow-up Institute was held during which
the original participants returned to the campus. At that time each participant
was asked to take a quantity of questionnaires back to his home state so that
responses could be obtained from fellow teachers working in adult education
classes. Also, the Institute instructors requested program directors in states
not represented in the Institute population to have adult education teachers
in their program fil1l out the questionnaire. In this manner responses from .
240 adult education classroom teachers were obtained, of which 176 contained
information which was analyzable. Responses were fhus obtained from teachers .

in 43 states representing atll U.SiO.E.iRegiDns.
RESULTS:

The Sample - TherfDITGWing represents furtherrinfdrmatign on the_characteristics ,

of the sample population upon which the findings of this study are based.




- EMPLOYMENT _ NUMBER PERCENT
Full Time o
ABE Teacher 36 21.5

Part Time
ABE Teacher 133 78.5

READING LEVELS TAUGHT BY RESPONDENTS

Reading |
Level . Grade | Number
I 1-3 104
I 4-6 136
IT1 7-8 115
GED above 8 81

The overlap in levels taught is due to the fact that adult students
of various reading levels are grouped in classes together, or beacuse the
respondents teach several different classes at different reading levels.

POPULATION OF RESPONDENTS' TEACHING
| LOCATIONS

Population of , 7 ) |
__Community Number . Percent

0-10,000 | 35 ~ 21
10,000-25,000 B 15 ) 19

+ 25,000~50,000 : 20 T2
50,000-100,000 | 27 16
over 100,000 e a2

5




COMMUNITY TYPE

Type Number Percent
Rural 36 _ 21
Urban 132 77
Both 3 2

ABE_TEACHING EXPERTENCE

Vears Number Percent
0-1 13 8
1-2 o 27 16
2-3 28 16
3-4 30 | 17
4-5 . 22 13
5-6 | | 18 | 10
6-7 19 11
over 7 | _15 i 9
72

Examination of the data based on the characteristics of the respandents
of this survey does not 1nd1cate unusual d1st0rt1gn of the EXPECLEd charactgv—
nst1cs cf the population from which this sample was drawn; _CDncentrat1@n»Gf

| respcndents in the “100,000 or over" and "urban" community “pﬂ‘rabab{y is
indicative QF the Fact that there are mare pragrawg in adu1t educat1an mn
cammun1t1es Qf th1s size than in any other Qf the CETEQQF]ES 1.sted Teach1ng |

experience in aduTt educat1an is heav1]yr1caded;between twcvand seyen_yeargk'




probably corresponding to the number of years teaching opnortunities in most

ABE programs have been available.

Instructional Materials:

A general comment should be made at this point regarding the responses to
the questionnaire designed to yield specific information concerning methods, ma-
terials and techniques used in the teaching of reading in the adult education
classroom., Of the 240 questionnaires returned, only 172 bore information which
could be recorded in the designated categories. This means that twenty-two per-
cent of the respondents were not able to write down the name of the reading text

they used in their classroom (if any), or any other instructional instrument which

they used for that purpose. Keeping in mind that these questionnaires were hand
carried to the respondents, and in most cases collected and mailed back by the
Institute participants (in this sense they were personally involved), a situation
in which in excess of one-fifth of the respondents were unable to respond appras
priately to something as basic as naming a reading text might indicate a d%started
sample. On the other hard, the result may be indicative of the genera11ack of
sophistication of adu?t‘edﬁcatia teachers with regard to teaching this basic skill.
As stated previously, part cf the purpsse DF fhé Survey was to detérﬁiﬂe the
most pcpuiur commerc1a1 materials used in tea¢h1ng read1ng in the AduTt Education
c?aSSﬁGcms of respcndents in the sampje,and aﬂDtHE? pa?;,was ta determine the :
reliability ratings DfrtheSe-mafériéis wh11e it is. prabab1y useful ta know what
méteria1sare mcét papu1ar aang‘teééhers and prggram dTFéCtDTS; the 1nfarmat1ah‘,
‘by itséTF woqu'not'be veﬁy he1pfﬁ1- »The'kﬁcw1édge'a¥ the,WOrfh cf'the mast' ‘
”papu1ar mater1aT 1n use as eva?uatﬂd by ngéctlve ana1ys1s thevers 15 DF 1m-:;'

' portance tc the Teacher Tra1ner, part1cu1ar1y in the f1elﬂ cf read1ng




One might assume that all commercially prepared materials and programs
for teaching reading are comparable in quality and appronriateness. This
assumption has proved, on the basis of the subjective experiences of many
teachers, to be unfounded. Many teachers have tried to use materials for
teaching reading which have been rejected by the adult students in the class
for various reascns. There are many ways to teach readingg‘and the materials
on the market reflect all known approaches from completely individual methods

to new alphabet forms.

The evaluations of Adult Basic Education materials conducted‘by the
Southwestern Cocperat%ve Educational Laboratory, Inc., Albuquerque, New Mexico,
under a graﬁt from the Adult Basic Education Division, Office of Education,

U. S. Department of Health, Educatién & Welfare (OEG-2-7-005081-5081) were
used as the basis for rating the materials mentioned by the teachers in this

survey.

Under this system, each commercially available set of reading materials
was rated according to eight factors on a five point scale from "outstanding"

to "inadequate". The points upon which all materials were rated were:

1. Objectives 2. Criterion Measures 3. InstructianéivCompDnents
4, Learner Pre-requisite 5. Teachef Requirement 6. Reifabi1ity;EffeCt: 
7. Cost 8. Time* | | v
* More 1nFDrmat1on on this pragect is. ava11ab1e Fram Sguthwestern |

Cooperative Educational Laboratory, Inc., 117 R1chmand Dr1ve N.E.
A]buquerque, New Mex1ca ' 87105 SRR -
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It is heipful to nete that virtually all identifiable materials mentioned

on the questionnaires by teachers had been rated in the aforementioned project.

The analysis which follows is divided into two parts: word recognition

instructional materials and comprehension instructional materials.

lord Recognition:

o OVERALL PERCENT
MATERIAL RATING MENTIONED BY
(S.C.E.L.)

Publisher

TITLE

Steck-Vaughn
Mott

Science Research
Assn.

Steck-Vaughn
Follett
McGraw Hi11
Steck-Vaughn
Follett

Steck-Vaughn'

Steck-Vaughn

Sullivan Assoc.

- Steck Vaughn

English Essentials .

Working with Word Patterns
Basic Language Skills Program

Reading Laboratories

I Want to Read and Write

System for Success

Programmed Reading for Adults
;AdqurRéader |
‘Reading for a Purpose

| Working with Words
Building Hord Pover

Sullivan Reading Series

Average
Average
Above Average
~ Average

Outstanding

Average

‘;,MAverége  e
‘AbQQE'Avefgge
| Average

~ Fair .

19%
17%
- 17%

119

0%
0%
9y
6

5%
s
4y

‘ 3% .LV




Forty-four titles were mentioned by respondents in the "word recognition”
category. Most of the material included by the teachers is considered "above
average" in reliability (26 titles) or "average" (15 titles). Only two of the
titles included were rated "fair'"; four were ”outstand%ng"‘ As mentioned, the
rating considers whether the material is adequate for tﬁe level intended, whether

it fulfills its purpose, and whether language and content are at an aduit level.

However, while the average reliability rating for all materials listed was

high, the average rating for material most commonly used was lower. The total

lists contained nearly twice as many "above average" as "average" titles, but
7 of the 12 most often used materials were rated "average" with one "fair",

Only three were "above average" and one "outstanding".




Comprehension:

10.

OVERALL PERCENT
Publisher MATERTIAL RATING MENTIOMED BY
(S.C.E.L.)
Science Research , , )
Assn., Reading Laboratory Above Average 23%
Science Research , ,
Assn. Reading for Understanding Above Average 16%
Mott Language Series Average 12.5%
Reader's Digest Ski11 Builders Qutstanding 12.0%
Steck-Vaughn Adult Reader Average 6.5%
Steck=-Vaughn. Activities for Reading 7
. Improvement Average 2.7%
McGraw-Hi1l Programmed Reading for 7
Adults Average 2.7%
Follett Reading for a Viewpoint Above Average 2.2%
Steck=Vaughn Working with Word Patterns Average 2.2%
Prentice-Hall Be a Better Reader Above Average 2.2%
Regents English Step- by-Step w1th o
P1ctures B Average 2.2%
Fa]Tett ~Systems for Success Outstanding 2.2%

- The above ?1st of pub]ished mater1 s PEPFESEHtS those mcst Frequent1y

ment1aned by respondents~forrteach1ng Fead1ngrccmprehens1an

f{by the teachers rated generaTTy h1gh Dn the eva]uat1ﬂn sca1e

Mater1a1s used -

OF thE tatéi

o hent1aned s1x were rated "DutstandTn "3 21 "above average s 18 “avera e N Gﬂé
. 9
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"fair", and one "inadequate”. The level of the most popular material, as shown
above, again was slightly lower than the overall ratings of the list taken as a

whole.

Six of the twelve most popular materials used te teach word recognition
were also used by teachers in teaching comprehension. Four of these - Mott

Language Series, Mc Graw-Hill's Programmed Reading for Adults, Steck-Vaughn's

Adult Reader and Working with Word Patterns - were rated "Average" on the

reliability scale; the other two titles were Follett's Systems for Success

(outstanding) and the Science Research Assn. Reading Laboratory (above average).

Part of the ana1ysi5 of responses on the questionnaires had to do with
determining the "goodness of fit" of the reading levels being taught by the
teachers and the levels of the materials they reported using. Sixteen specific
violations of the levels in use of instructiena} materiaTs reported were noted
in this analysis. In eight cases, the instructional material listed was too
high for the Tlevel of student being taught and in five cases the level of the
material reported was téo Tow. Tweivé of the instances noted involved the'misuse

of materials published by the Steck-Vaughn Company.

Overall, however, most of the responses indicated that the levels of

materials being taught to students from pubTished'matEﬁiais fell close to their

achievement levels as reported on the QueStianﬂaire-
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Reliability by Level of COMMCRCIAL READING Material Reported

LEVEL RATING
1| Z 1 3 [ #7771 7%
| OUTSTANDING]  ABOVE AVG. | AVERAGE _ | BELOW AVG.| TNADEQUATE |
1 2 Titles 12 Titles 6 Titles 0 0 20
2 3 Titles 20 Titles 14 Titles 3 Titles 40
3 5 Titles 14 Titles 8 Titles One Title One Title |29
4 One Title 3 Title 2 Title 0 0 6
TOTAL 11 49 ‘ 30 4 1 96

It can be seen from the table above that 60 titles or 63% of the total
number of titles mentioned were “cmts.tanch’ng"l or "above average":; while 37%
{35 titles) were average or below. Noteworthy, also, is the heavy concentration
of material reported at levels 2 and 3 (72%). This would indicate that, for
purposes of tea;hing.reading, there aépears to be a dearth of materials on |

the Tevel one and four.

It was pn551b1e to determ1ne From the t1t1€5 QF pub11shed mater1a1s .
mentioned by the respendents those wh1ch were des1gned pr1mar11y for e1ementary
pupils' reading instruction. VWhile the 1eve13 QF some DF these mater1a1s are
not 1napproprlate Far the purpose af teach1ng ba51c read1ng sk1175 tD aduTts,

f then the farmat af th15 mater1al 15 regected by the aduTt student because 1t

: is perce1ved as be1ng "Fcr k1ds"'ﬂr "ch11d1sh“;‘such as C?assracm Read1ng C11n1cffﬁj

‘ Lv;;by webster‘3 wcrds 1n C@]Dr by Leanns and Phan1cs WE Use by Lyons
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A total of twenty-two (22) instructional programs of this kind were being
used by eighty-four (84) teachers. The use of non-adult commercial materials

for teaching reading skills represents a rather significant trend in this survey.

Materials - Teacher-Made

A total of fifty-seven (57) different teacher-made materials were Tisted by
respondents as items used for instructional purposes in reading. A partial Tist
is included to give the reader an idea of the type of material being used and
the skill being taught with the material. The total 1ist reflects a considerable

amount of creativity on the part of the teacher.

e G SRR L AT B LG e R T )
S B e R O R e S W P P SR R

FREQUENCY TYPE SKILL

19 Flash Cards (words and letters) Word recog., phonics, vocab,
word attack, syllabication

11 Experience stories Word recog., comp., vocab.
S spelling, sentence stPUCture,
zhgﬂd?ﬂQ decoding, ‘word usage,
dics 1onary usage

11 P1ctureAcards and wcvksheets and , Word recog., comp., phgn1gs,
' " charts - ‘ \ ' vacab d1scu351an, S. structure

10 | Word lists and cards |  Word recog., comp., vacab
' ' : ' ph0n1cs, 5y11ab1cat1an, spe111ng

8 'M1meographed or ditteed 1esscns 1 AN 5k111s n
B “and-exercises - T EE e S

8 'Tapes and reccrds (ggme of stories f a LTStéﬂ1ﬁ sk111 ward recog. ,A'
| invreaders) | EsL, spe111ng, ﬁrﬂﬁeunc1au1an

g -zr'-*fTransparenc:es S | Yord recog; Campg, vocab.,
EEEEE S R AR L A T ';i;;peT11n’5 sy?T,, prunaunc1at70n o

SR 1""ééadiﬁﬁé,"éﬁ.a'ﬂ‘":f.‘?é"“;‘f’f"‘vd?}f: o . Word recog., cop. ; ph@mcs,

,zsy11ab1cat16n
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USE OF COMMERCIALLY PUBLISHED vs. TEACHER-MADE MATERIAL

Analysis of responses concerning the percentage of time during which

teachers use commercially published reading materials vs. their own materials

during reading instruction shows that fifty-eight percent (101 of 172 respondents)

of the teachers use commercial materials to teach reading between 75 and 100%

of the time.

Twenty-nine percent use such material between 50% and 74% of the time.

The remaining 13% of this sampie of respondents reported using commercially

prepared materials for teaching reading less than 50% of the instructional

time. Thus it can be inferred that most teachers do, in fact, follow the

programs of some type of published instructional system as a guide to improving

the reading skills of their adult students.

\ Reasons Teachers Believe Adults Should Learn to Read

Another aspect of this study was to determine some of the reasons why the

teachers believed reading was important for their adult students to learn.

Three reasons were given'by the investigatorsgr These were to be ranked

by the respondents. Below are the results of the rankings for each reason given:

~ Reason.

FIRST

T Ranking Importance

CSECTND

~ THIRD

Foth |torw

Increase enjoyment

' ‘iie;ﬁlﬁcrease;jcb‘Gppqtﬁunityﬂai,

_sn| s

""'?'.ofIeisure;tjme*;};:-;*3k7 }f}é%}f~xiiﬁf”if’
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Percentage rankings within each reason category were handled individually.
It can be seen from the above that teachers'belief in the importance of reading
for theiv students centered about the "practical" and "vocational" aspects of
the use of reading. Clearly, reading for pleasure or to enhance leisure time
was not perceived by teachers as the most important use of this skill which
could be made by adult students. Below are Tisted other reasons as recorded in

thet“apén“ end of this question:

Increase identificati@n w/others in community
Increase self image - personal satisfaction

Increase opportunity for social sfatus

Better parents and citizens - assist children

Widen horizons, thinking, understanding

Read other printed‘materiaT (ﬂewsr:)agzxer‘»s,g etc.)
Fuﬁcticn effectively in society, consumer protection
Aid and infjuence others |

Prepare Fcr,rewardiﬂg,retirement

Stay out of prisbn,(bétier CitiZEﬂ%%)'“%‘

BOOKS EVERY ADULT SHOULD READ

An attempt waS'made'té,dEtérmine'f%cm*the féspcnses ﬂf‘teachers'what‘types,A

of- 11terature they woqu advccate W1th regard to the1r aduit students outs1de: 

| read1ng., ResuTtS 1nd1gate that, based cn the numbE? aF usab]e respnﬁses tc ather”°

1T[questians, Far Fewer respanses were abta1ned°‘ﬂ th1s categaﬁy than m1ght have

“ been expected Fgrtyﬁf1ve percent Df?theiieachi,;;

wha gave‘usabTE“respcnses {ﬂf;f”*f o

S Ll B S s e S e e e s S e g e . o
T 28 & x i < ittt e St TR it S B BT e s L 0 e - .

sy

AR

SR S0 S et T e
gt R el R -
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on other portions of the questionnaire did not answer (that is give book titles).

Forty percent of the teachers who gave UQHDTEVFESDDHSES on other portions of the
questionnaire gave responses which were, for one or many r‘eéscns5 not appropriate
for this question. The majority of the "not appropriate" responses in this cata-
gory were not counted because they mentioned titles of instructional materials
rather than titles of library books. Fifty-seven book titles oi the type deemed
appropriate for this question were obtained. Twenty-four were classified non-

or unknown. Forty-one of the books could be classified as “popu1ar“ titles,
having more to do with "recency" as érquality they share; siXteen CDqu'bE classi-
fied as "inspirational", in that they deal with 1ife stories of persons who have
overcome adversity to achieve fame. Six titles could be categorized as having

to do with philosophy of living and conditions of life in today's environment.

Discussion and Conclusions

1. rResults of this Survey'must bé interpreted iﬁ light af_the rather severe
_‘71m1t3t1ﬂﬂ5 imposed by the 1nadequacy of the sample size and by the sampling
method used. The number of iespandents (240) cannot be considered: ent1re?y
répFESEﬂtative,Qf'thé'ABE teacher papuTatiDn, mainTy because it was not péssibie

t@-dﬁaw a raﬂdgm sampTe, About the best that can be sa1d far the resu1ts 15

that they prababiy represent a rough and 1mpress1an1st1c crass sect1an af the
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field is the development of a means for contacting teachers on a state,

regional and nationwide basis for research of this type.

2. The fact that 22% of the questionnaires received contained responses which
could not be used in reporting results suggests rather strongly that there is
considerable ignorance among tﬁe ranks of ABE teachers about methods and
materials used in teaching basic reading skills. This would aEPear to lend
support for the continuing effort on the part of responsible aéencies for the

conduct of in-service training for ABE teachers in the teaching of reading.

3. Observation of the array of commercial and non-commercial materials re-
ported as being used in the teaching of reading to adult students leads one

to the hypothesis that the field is not dominated by one or a combination of
systems or strategies for teaching reading. This is.in contrast to, for example,
one situation in teaching reading in public elementary schbnTs, Surveys by the
u. S. OFF1ce DF Education have shown in th15 regard that over 90% of Ehe
~teachers 1in e1ementawy schQGTS use one of the eight magcr basal reader systemé .
 For teaching reading. _There is no suggesticn in'this study that any single -
publisher of materials or any part1cu1ar mater1a] type used for aduTt bas1c
'readTng has contrDT of even a significant minor praport1an of the totaT marketr
This, in turn, suggests severa1 hypatheses Dne is that s1nce there*15 SUCh
7,d1ver%1ty in the use of- pub11shed mater1a1 1n the adu1t bas1c educatlcn CTasss=‘*

:roam for read1ng 1nstvuct16n there is a1sc con51derab12 d1ver51ty 1n teach1ng

:;fpract1ces;,and therefore, in the autcames DF guch 1nstrucf1on._ Seccnd, S1nce 1t SR

- ;i;;appears that S0 many teachers are "dé1ng the1r ﬂwn th1ng" w*th reference to the ;;¥7  : 

e




use of published materials for teaching reading, it follows that possibly

there exists a lack of continuity in teaching basic reading skills from one
teacher to another within the same ABE program, There is the further suggestion
that some of the adult students are receiﬁing instruction from reading materials
which are either too easy or too difficult for the level at which they are
reported to be functioning in this rcgard. These factors, namely the percentage
of unusable responses, the diversity of material types and the discrepancies
between level taught and appropriateness of materials, leads one to suspect

that the quality of reading instruction may be somewhat Tower than the optimum.

4. Analysis of the responses obtained in this survey enables the investigators
not only to determinerthe most pcpuTarrcammercia11y prepared materials for
teaching reading, but also to observe which commercially available materia1s

of high quality were not reported by the teachers. There were Sﬁxteén (16)
instructional programs rated "OUTSTANDING" in the Southwestern CDDpETatiVE-
Educational Labaratafy project, buffnot mentidned by any of the teachers in

this'surveyg

It is probable that these highly rated %nstruétiahéTlréadiﬂg matéria]s
~and programs are nDt‘uSed Beéause feachérs'da'nct knéw'abéut them;-Againit

is emphasized that comprehers1ve 115t5 of the names Qf teachers whs teach adu]ts
: shcu1d be comp11ed SO that pub11shérs and boakmen fauid make these teachers
 fawaPe of what is ava11ab1e cammérc1311y far thTS purpose It 15 alsD suggested =

that pub11shers and baokmen need tD devate mDre t1me and eff@rt tcward reach1ng:{

"Lthe ABE mater1a1s market
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At various times publishers of educational materials have questioned
whether the adult basic education market was really large enough to justify
the necessary expenditures to market such materials. Evidence in this survey
indicates that, with reference to reading, 87% of the teachers use commercially
prepared materials for instruction practically ail the time. In 1971, under
-the sponsorship of U.S.0.E., there were approximately 625,000 adults enrolled
in ABE classes. These two facts alone shou1d be enough to make the point that
there is indeed a viable and rapidly expanding market for these materials.

Hopefully the days of materials-starved ABE classrooms will soon be over.

5. There is the suggestion based on the results of this survey that ABE

teachers may not be doing a satisfactory job of motivating their adult students

Authorities in the field of readfng have Tong known that mevé?y'teaching
the basic'decading and comprehension skills to Tearners of any age ﬁges not
produce readers who are mature in their use of thiS“ﬁk%TT,' A mature reader
is one who uses réad1ng in evehy phase of h15 daTTy 11Fe as a recreat1ana1 |
vehicle capable of enriching his 11Fe v1car1aus1y thvough traveT and adventure ”
beycnd anyth1ng manay cau1d buy, as a tan] for aChTEVTHQ h1s Vﬁcat1ona1 aﬁd §
: avocatianT gaa1s, as a means of" 1nfcrm1ng h1mse1f SD “he’ can better exerc1se y{_J?“'“‘* -
his c1t1zen5h1p Pespcns1b111t135 1n the Jefferseﬂ1an trad1t1cn, 1n shart aa a ff,ﬂjff' j

".means Df part1c1pat1ng Fu]Tv as .a. CTtTEEﬁ :n the cammun1cst1nns QF Durﬁh1gh1y o

Vr{symbcl1c, fast pazed tachna cu?ture »- 
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simple il1literacy to what Frances Chase calls "higher il1literacy"; those
individuals who can read but who cannot or will not interact with the ideas
imbedded in print, or those who cénnct escape from their own narrow, pre-
conceived notions of "The nature of things". These individuals cannot, it

seems, do anything more (with their new Titeracy) about the fundamental problems
of human interaction which are critical in our time than they could as to.al |

“i1literates.

It is in this context that the results of the teachers' responses about
why their adult students should Tearn to read (reasons), and recommendations

as to what they should read are'deeméd important.

The re1atioﬁ$hip'between‘"learnihg to read" or "knowing how to read" and
"increasing job opportunities" is probably erroneously high in the minds of
many teachers. Knéwiﬁg=h0w tgréad,prabab1y;hé]ps a person once he has a job;
_rthere iSVTitt1é é#idence that‘1eafﬁfng‘hDWtéread'wi11énab]e.him'to get cne.: , ,
~ Another: cbservat1an cancern1ng teachers, percept1ons abaut their adu]t students ; _“
éread1ng kas tc do W1th the re]atlve1y 1cw rat1ng g1ven to read1ng as a 1e15ure |
'.t1me act1V1ty | Seventy Four percent raied 1t th1rd in 1mportance The fact 15»,;
,fthat 1e1sure t1me read1ng is probab?y the cheapest enterta1nment an aduTt cgn ;f..i”
'ﬁiebta1n.i V1Ptu311y every c1ty, tcwn and VT11age has a- pub11c 11braﬁy, and the f’; 
“‘?_[pr1v11ege ta use ﬁt 15 Free. Th1s 15 a barga1n that mast adu]t students shcu?d

‘i?fbe shcwn haw t@ use and encauraged tg use.
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percenc of the teachers did not respond appropriately to the request for titles
of books they would suggest for their students to read. This reluctance might
be interpreted as a negative outcome when it is widely believed that the best
influence for motivating students to read is a teacher who is an avid reader,

one who Toves books.

1. Douglas Waples and A. M. W. Birkeland, "Reading Interests of Teachers",

Washington Government Pr%nting, 1935,




